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So why do we even bother to write yearbook copy? | mean, seriously... nobody
likes to read and yearbook staff members claim they don’'t like to write, so why
go to the frouble?

Let’s start with why we produce yearbooks — and why people buy them.

It is the sentimental version of a bank
vault where we store the important events, the touching memories, those
defining moments that give meaning and life to a year.

that allows readers to remember what it
was to be in high school, to be a teen.

Yearbooks without stories have a hard time capturing defining moments or
reminding readers who they were and how life has changed. To do this, you
need to write stories that are captivating and personal. Once you learn the
process for researching, writing and rewriting, you can write those engrossing
stories for your yearbook.

Photo by Jacob Moscovitch
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G e‘"‘i N g S-l-q r-I- e d Objectives - In this lesson, you will learn:

How to find a good story

How to brainstorm for a story

We all love a good story. Whether the story begins with “once upon a time...,”
“did you hear...2"” or “OMG!" we've been listening to and telling stories all of
our lives. Telling stories isn't difficult if you stop to think about why you have
always loved a good story.

So how do you find a good story2

Focus on people, not events.

Think about your favorite childhood stories. The plotline wasn't the story of
Hogwarts, but of Harry Potter and his friends. Story assignments are generally
given in terms of what club, event or sport will be covered. Writing about the
talent show or Key Club or English classes is a recipe for a dull story. Focus the
story on a person or on a few people.

Narrow your coverage to a compelling moment that tells the story of the year.

Rather than writing a summary list of the acts that performed in the talent show
and offering a few words about each, pick a moment that tells the story of
what made this year's talent show different. Use photos, captions and sidebar
coverage to tell the rest of the story.

yearbooks
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Your Name:

BRAINS TORMING WEB

To help you determine what you know and what you want to know about a topic, complete
a brainstorming web. Begin with a general story topic at the center and who, what, when,
where, why and how in the six secondary boxes. Fill in the details of what you know and then
the last circles can be filled with questions and information you need to find.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite 8



VOCABULARY

Accuracy Freedom from mistake or error

Angle The approach to a story taken by a writer; a more specific angle results in

better story

AP Style A widely accepted style and usage guide in journalism; short for Associated
Press Stylebook

Attribution Identifying the speaker of a quote by full name and other information such as
year in school

Bias Emphasis on a particular view that results in representing some information in an unfair
or inaccurate manner

Cliché A phrase that has been used so often that it is no longer effective

Lead Beginning or infroduction to an article; should grab the reader’s attention and give
the story direction, setting the tone

Objectivity Presentation of information based on facts rather than on feelings or opinions
Paraphrase Presenting the information received from a source without using their

exact words

Quote The exact words of a source, presented within quotation marks

Redundancy A word or phrase that is repeated and is therefore unnecessary; also using
more words than needed to present information

Source A person who provides information for a story

Transition Words or phrases that help a story move smoothly from one point to the next

yearbooks
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RATE YOUR PROGRESS

.................................................................................................................................

4.0 [0 I can do all tasks in 3.0 and | can teach others!
3.0 O Ican demonstrate an understanding of the qualities that make a good story. | can...
a. research and brainstorm ideas to expand upon story topics
b. find story ideas that focus on people, not events
c. find narrow and specific story ideas that capture the year
2.0 [ lunderstand how to get started on writing a story, but | still struggle to understand what qualities
make a quality story.

1.0 [ ldon'tunderstand how to get started on writing a story.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite 5
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Research

Obijectives - In this lesson, you will learn:
How to begin researching for a story

That research for a yearbook story will involve

Now that you have an idea of the information interviewing, observation and searching for
you already know, as well as questions you need local written sources including the school and
answered, you are ready fo begin research. local newspaper and previous yearbooks

Writing a journalistic story involves more than To become familiar with terms regarding
sitting at a computer and putting your ideas yearbook writing

together. The most important part of preparing to
write a good story is personally attending all events
that relate to your topic. Observe and take notes for later use.

If the assignment is the talent show, you will need to determine when tryouts will
occur, when and how the results will be announced, the date of the show and
then plan to be at each. At each stage of the tryout and performance of the
talent show, you will be both interviewing and observing (see the unit, The Art of
the Interview, for more information on this topic).

All of this may seem obvious, but it is easy to overlook
story ideas and angles unless you have a process to
follow. You must be curious and interested in getting a
compelling story. Although you will never directly show

up in the story as the writer, you must be there observing
and learning about the topic at hand. You must be able
to tell the reader not only what happened, but what it
felt like to be there. Saul Pett, who won a Pulitzer Prize for
feature writing, once said, “A story without the writer in it is
as meaningless as a rimless zero.” That's good advice and
good wrifing.

Photo by Rae Thiemann
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INFORMATION GATHERING

Start by reading the example stories on the next few pages. Then gather information about
the person or topic you will be writing about by getting out and observing. You won't know
what details you are looking for until you determine the angle of the story, so pay attention.
Look for all kinds of details.

Regardless of what type of story you are covering, take a
significant amount of time to observe: several games, four to
five different homecoming invitations, several class periods
or several hours (perhaps on a couple of occasions). Plan

to take notes on what you see, the mood and the smells (if
applicable).

In addition, look for stories in the school or local newspaper
that will provide additional information you might be able
fo use.

Photo by Caitlin Murphy

"GO0 FOR THE GUAL”

Varsity boys’ soccer lost their first regional match by one
in overtime

by Tatum Schuerman
Lair — Shawnee Mission Northwest High School

With one minute on the clock, the crowd
screamed: "Get him!”

A step-over sent the ball past the Cougar midfield.

A through ball reached the winger who crossed it
up and over to the top of the box, right to the forward.

One ftouch, one shot and the ball passed the goalie.
These details take the reader

The crowd went silent. B to the scene, as though they
are experiencing it in real-
The score was 'I_O’ ............................................ -hme, fhrough Shorfl Choppy

sentences, creating tension.

The Cougars had lost.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite 7




“Soccer is just one of those sports where you can dominate
the entire game, but sfill lose,” junior Henry Fears said.

The varsity team recorded seven wins and nine losses. Even
with a talented team, they seemed to be on the losing side

too often. One loss by one goal and three losses in overtime
were frustrating for the coaches, but even more for the players.
During practices, the team ran shooting drills, the skill that
froubled the team during their games. Although they practiced
shooting repeatedly, it rarely paid off in competition.  =ccceeveee
“We have been a goal or two, or a mental lapse here or there

or a small mistake, or a lucky bounce, or a poor decision by the
referee from having an excellent season,” senior Josh Sherfy said.

Going into their first regional game, team members were confident
in their technical skills, as well as in the key players and the nine
seniors who wanted to win. The energy radiated off the players,
yet in the back of their minds was the season and how unlucky
they were. The team never felt like they had that special player
to lead them all the way.

“I think this team had a legitimate shot at a regional
championship,” Sherfy said. The varsity players had plenty of
opportunities that could have put them in a better place.
During their first and only regional game, they lost 0-1 to J.C.
Harmon. According to Sherfy, a bad call by the referee gave
the Hawks a free kick which was sent to a forward who blasted
it to the back of the net with 10 minutes left on the clock. Five
minutes later, Sherfy got a kick in the face and the referee
missed it. Tfeam members claim these calls are some of the
reasons they lost that game.

“High school soccer is anything but pretty,” Sherfy said.

After that last game, a few of the seniors cried, Sherfy talked
to the referees, the parents sat in shock. Boys’ varsity coach
Todd Boren was on one knee with his hand covering his face.
As they all sat down for the team talk, they turned away from
the cameras and covered their faces with their sweatshirts. They
could hear the chant of the J.C. Harmon Hawks echo through the
stadium. Boren had nothing to say. Even the parents were silent.

“We believed our guys could get over the hump,” Boren said.
“But, for whatever reason, we couldn’'t seem to do it.”

8 Yearbook Suite | Writing: Tell Me a Story

Quote has been used fo
follow up on scene-setting

detail presented in the
previous paragraph.

Great background details
to enhance the reader’s
understanding.

This is a great example of

not just listing the statistics

of a season or game. No
scoreboard will give this level
of personal insight — the reader
can only find it in the story!

Here is opinion that only a
person on the team can offer.
The writer does a good job
attributing the opinion with
words like, “*According to”
and “claim” so as to not state
as fact.

This provides visual details that
could only be obtained if the
writer was physically present
at that moment. As a result,

the reader feels present as
well, absorbing the emotional
impact of the moment.

Walsworth "



"I WAS ADDICTED TO
-EELING NUMB”

by Addie Von Drehle
Hauberk — Shawnee Mission East High School

Senior Fought to Recover from an Opioid Addiction

Running his hands through his mop of dirty blonde hair, senior - - . .-
Wyatt Staveley* looked down. His eyes burned a hole in the soles: - - - -

of his shoes. It was always easier not to make eye contact.

“There’s a lot of things people can say | was addicted to,” . - -« .- . ...

Staveley said. “The way | see it, | was addicted to feeling numb.”
He looked up to the ceiling.

“Ihad messed up to the point where | couldn’t look at myself in
the mirror anymore.” Opioid addiction had haunted Staveley

since his sophomore year. By the end of second semester, his -« -« -

Honda Civic doubled as his house, and his friends’ couches were
a luxury. He had no source of income and nowhere to go. This void
filled with drugs.

“I would say the biggest part of the recovery wasn't the recovery.
It was finding out who | really was and what makes me happy.”

“It became a point where if | didn’'t have it, | couldn’t live. |
couldn’t be myself. | fricked my brain into thinking that being
drugged down was being myself.”

His hand clenched into a fist, and his eyebrows furrowed as he
remembered who was to blame for digging the hole of addiction.

“I was never a victim of peer pressure in the normal sense. |,
unofficially, was always peer pressured by a shadow of myself. |
always had the self conftrol to say no, but | didn’t want to.”

It wasn't until June 6, 2016, that his life would furn around.« <<« e« -

“I got arrested by private sheriffs my mom had hired. | had nothing
on me. | was in my boxers. They woke me up and dragged me out.
They had me shackled.”

His laser blue eyes shot up. He thought he was being arrested for
vandalism, but when he reached Hallsville, Texas, 13 hours later, he
knew it was more than a night in juvy.

“They carried me into the main building, and they sat me down at
a conference table. At this point I'm speechless. I'm very angry,

walsworthyearbooks.com

This scene-setting lead uses
strong aftention fo detail gained
from observation without spelling

B out the story. The reader must

keep reading fo find out more. It
sets up the rest of the story.

Good use of detail gained from
observation.

What a powerful, personal
quote. No one else could make
that statement, and it has the
most impact coming directly
from the mouth of the subject
instead of summarizing.

Paragraph gives a look into the
subject’s past without making it
the focus.

Note that quotes are sprinkled
liberally throughout the story.

The writer allows the subjects to
tell his own story.

More good use of observational
detail.

Good transitional sentence setting

us up for what comes next.

Writing: Tell Me a Story | Yearbook Suite 9



ACTIVITY (0T

and I'm coming down off a lot of drugs so that fueled it all. That
was my first official day at Heartlight. | go on to spend 15 months
of my life there.”

Staveley thought lying his way through therapy at Heartlight
Ministries, a therapeutic boarding school, would get him home
faster. He held out for three months by insisting he didn’'t have a
problem to fix. But that couldn’t last.

“One day | just broke down. | knew | had a problem. | told them | Good explanation of where he

was fine, but out of nowhere | realized | couldn't take it anymore.” is and his current motivations.
The quotes before and after

make more sense because of

Staveley knew keeping to himself wasn't an option. He began - ... .. i el it

listening in meetings and talking to his therapist.

“It eats you up inside, you know, to say you're fine when you're not.”

At Heartlight, every day posed a new emotional hurdle. It took

weekly psych tests, counseling at least twice a week and drug- The helps us understand what
therapy meetings to make Staveley feel like he was starting to was going on during those
recover. But being separated from drugs wasn't enough.« <« <+« « oo e months to spur change.

“They said | wasn't facing the real reason for my drug abuse. It
doesn’t work until they root out the deep problems.” Staveley
brushed the hair from his face as he continued.

“The reason for my addiction was that | had a very f****d up
situation growing up. That's no excuse for doing drugs, but

it's an explanation. The reason | was there so long was because
it was so hard for me to accept it.”

Once Staveley realized the unstable relationship he had with
his parents was the root of his drug problem, he found it easier
to overcome.

“Getting sent there wasn't my choice, but | guess it was to learn.
Heartlight gives you the tools to find the things you need but

| could’ve just acted and not actually done the work. | did it
because | always wanted to see myself as not a screw up.

The reader can feel the
vulnerability in this quote and

“Your frue self is expressed by what you do for people, your: « -« -« see that this is more than just
compassion, your love for people. That's what Heartlight really drug treatment

taught me. When | left, they were like ‘you're ready for the new
world,” but it wasn’t a new world. It was the same world. I'm frying
to be myself in a place | don't think | can.”

Staveley knew recovery wouldn't come easily.

“People that say they recover in months, no. Recovery takes years.
I'm still recovering. | still have to go to a therapist, a drug counselor.

book:
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Recovery has a lot of different stages and I'm going through
the stage where | came back thinking | was recovered but recovery
is never over. You can never reach perfection. | try my hardest.”

Staveley still fought his old habits and stressors. Skipping
school, avoiding his feelings and relapses caused setbacks, The paragraph does a good
but remembering how important his well-being was to those = * =~ job of notf sugar coating the

close to him helped him get back on frack. story as a perfect package, but
shows the grit and honesty of

the subject.

“Knowing that I'm loved and loving back is a big factor for me
right now. It's really keeping me going.

“I'have a lot of different ways to cope with my stress now, like
drawing, meditation, just being active even helps. As much as |
used to bag on physical activity, it actually helps a lot.”

He leaned back and sighed.

“I would say the biggest part of the recovery wasn't the recovery.
It was finding out who | really was and what makes me happy.”

Staveley sat up.

“There were also a lot of reasons why | was given that second
chance. I'm back here now. Whether it's the will of something all
powerful or something else, because stuff happens. | just always
hope the next day is a lot better.”

Closing quote gives an honest

He brushed the hair from his eyes one last time. evaluation of where he is right
now, instead of frying to find
“I'm trying my hardest to keep myself together.” “the end" of the subject’s story.

*Walsworth has changed the name of the individual from the originally published version to protect the identity of the student.

RATE YOUR PROGRESS

.................................................................................................................................

40 [ |cando all tasksin 3.0 and | can teach others!

3.0 [ Ican demonstrate an understanding of the importance of researching and gathering information from
various sources before writing. | can...

a. use my journalistic curiosity to discover story-telling details
b. attend events that will provide important information and interviews for my story
c. observe my surroundings so that | can convey feeling, emotion and sensory detail in my writing
2.0 [0 lunderstand the importance of gathering information before writing, but | don’t understand what kind of
information | need to acquire.

1.0 [0 lIdon’'t understand the importance of gathering information before writing.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite ﬂ
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The Writing Process

Objectives - In this lesson, you will learn:

What to look for in a good story angle

Once you have received a story assignment, it's

time to get moving. The writing process provides How to write a lead
you with a framework of steps to complete on
the journey to a fabulous story. Before beginning
to write, make sure you know the deadline for your
first draft. Set mini-deadlines for yourself by working
backwards from your deadline to allow plenty of time
to complete this process.

Find an angle.

After organizing the notes, facts, observations, quotations and details you have gathered,
determine a central theme that will provide both focus and direction for your story.
Remember that the story should focus on human interest and emotion. It should not be
merely a list of facts or events. Choose an angle that allows you to capture the story of the
year by combining anecdotes and quotes to recreate specific moments. You can change
the angle later in the writing process if the initial angle proves unworkable.

Create an informal outline.

In The Art of the Interview unit, you were taught to mark up your notes to highlight the best
quotes and most relevant details. Now, you will build on that process. Go back through all
of your interview and observation notes. Make sure you have copies of stories written by
the school newspaper related to your topic (remember you can’t use the quotes from the
newspaper unless you attribute them).

Find quotes and details you have marked in your notes for use and number them in the order
you intend to use them. If you do this carefully, you can essentially write your story by providing
addifional information and fransitions between these elements to construct the story.

book:
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Write the lead.

Try beginning the story with a scene-setting lead, which verbally paints a picture of a person
or place. Immediately take the reader into the story. Even if the reader is not familiar with the
scene you are depicting or the person you are describing, this type of detail tends to draw
him or her to the story.

In newswriting, a lead consists of one paragraph of fewer than 25 words. In feature
writing, which is more closely related to the type of stories that appear in yearbooks, the
lead often is presented in two to three short paragraphs.

Paragraphs are kept short in all forms of journalism because of the way stories are
presented: in relatively narrow columns. Columns, even those wide by journalistic
standards, can cause a paragraph of only two sentences to appear complex and
unappealing.

: EXAMPLE:

- Headache forming, sophomore Sam Jacob’s mind started racing. Worry and anxiety

- overwhelmed him. He looked tired, worn out, and exhausted because of the amount
. of hours he would spend on an essay in his AP European History class that pertained to
- the renaissance and scientific revolution.

. Indian, Shawnee Mission North High School, Jess Kilgore

Or try a storytelling lead, one that uses the story of a particular person to demonstrate the
experience of many people as another compelling way to begin a story. In the interview,
questions like “tell me about ...." Or “So what happened when...” tend to elicit this type of
information.

: EXAMPLE:

For the first half of my life, my parents’ bathroom became my personal salon. The whiff
- of burnt hair and products filled the cramped space. My mom sighed as she saw the
: bird’s nest that she had to maintain.

- “Mom, that hurts!” | said.
- “Do you want your hair to look nice?” she asked, snapping back at me.

- I'sulked and counted in my head the minutes, which felt like hours. For the next few years,
. this was how | managed my hair. At about 8 years old, | graduated from the bathroom fo
. an actual salon. Here, | wasn’t able to whine.

- Lair, Shawnee Mission Northwest High School, Wairimu Mbogori

The scene-setting lead and the storytelling lead differ only slightly. They draw the reader
directly into the story by providing compelling details. The storytelling lead is generally longer
(3-4 paragraphs) and includes a quote. The scene-setting lead tends to focus on visual and
auditory details and is generally 2-3 paragraphs in length.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite ?8



Your Name:

PRACTICE THE LEAD

Practice writing the types of leads discussed in this lesson.

........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................
........................................................................................................................

book:
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RATE YOUR PROGRESS

40 [ |cando alltasksin 3.0 and | can teach others!

3.0 [ Ican demonstrate how to identify and introduce the story angle to the reader and engage them
through the use of well-structured leads. | can...

a. determine the central idea of the story and can infroduce its message through a
descriptive lead

b. use narrative fechniques to keep the story’s lead concise but engaging

C. use descriptive words, telling details, and sensory language to create an emotional
connection with the reader and engage them in the lead of the story

2.0 [0 lunderstand how to establish a strong angle before writing, but I still struggle to write a lead that
infroduces the angle and engages the reader through the use of telling details and narrative
techniques.

1.0 [0 ldon’'tunderstand how to get started on writing a story.

walsworthyearbooks.com Writing: Tell Me a Story | Yearbook Suite W5
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After the Lead

Objectives - In this lesson, you will learn:

To recognize and write a nut graf, and how
to continue the story after the nut graf

The lead is followed by the nut graf (short for ' _
paragraph), which provides both transition and The difference between active and
direction to the story. passive voice, and the characteristics of a

strong story end

NUT GRAR

Paired with a scene-setting or anecdotal lead, the nut graf tells the reader what the story is
about and offers background information as needed for clarity. It can be one paragraph or
several. The nut graf may or may not include a quotation. Be sure the nut graf does not tell
so much that the reader has no reason to continue reading.

According to journalism researchers at The Poynter Institute, the nut graf has several
puUrposes:

> |t justifies the story by telling readers why they should care.

> It provides a transition from the lead and explains the lead and its connection to the
rest of the story.

> It often includes supporting material that helps readers see why the story is important.

Let’s go back to one of the lead examples from the previous lesson and look at more of
the story.

L EXAMPLE:

Descending info the icy water with GoPros in hand and snorkels secured, sophomores
Holly Arquette and Caroline Casola prepared to capture their last summer adventure.

- Arquette and Casola visited Devil's Den located in Williston, Florida, about 90-minutes .
* » *:* from Orlando. Arquette saw this attraction on a @ThatBucketList Twitter post on her feed. :
: Legend, William R. Boone High School, Molly Cooper, :

°
°
.

. .
S
.

°

-« The is the nut graf. It explains where they were and why they were there so the story can widen.

book:
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Your Name:

-IND THE NUT GRAF

Read each of the following examples. Underline the nut graf.

Huddled near the flagpole at 7:09 a.m., he grasped a stranger’s hand and bowed his
o head fo pray.

For sophomore Peyton Kane, Christianity affected every aspect of his life in a positive
and beneficial way.

Kane became interested in Christianity because of his parents, but as he got older, his
friends got him involved in a youth group, Remix, held on Wednesdays at his church,
Fellowship Orlando.

2 “We beg to differ. We beg to differ!”

Dean of students Greg Wojczynski led the cheer in response to a referee’s call during
the game against main rival Aquinas Jan. 3.

At the end of quarters and during timeouts, the entire student section of bleachers
rocked back and forth in the motion of rowing a boat and Wojczynski was at the heart
of all that spirit.

8 The building reeked with the unmistakable smell of chlorine. Swimmers yelled in the
o echoing area and still were only barely audible to their teammates.

The Cougars stood in their “crash zone,” where each team had their bags and other
gear stashed, directly across from the warm-up pool.

“The atmosphere was hectic and crowded,”
senior Aaron Bullard said. “It was a little nerve-
wracking, but that’s what made it so exciting.”

This was the most important meet of the year:
state.

Competing in the meet would not be an easy
task, but all year the team had made it a goal fo
overcome the obstacles that challenged them.

Photo by Amy Wrenn
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BODY OF THE STORY

The rest of the story will unfold naturally as you weave details and background information
between quotations using the quote-transition-quote-transition format. Generally, yearbook
stories will be organized chronologically, but stories that lack a clear timeline will follow

a logical system of organization determined by the writer. Use active, not passive, voice
throughout. Avoid any sentence that begins with “There are...,” “There was...,” or “There
were...,"” etc.

Your Name:

PASSIVE VOICE

Rewrite these sentences to “activate” the verb.

1. The candy was sold in the gym by the PTA.

7. The proposed school funding initiative will be bitterly opposed by groups that favor decreased
property taxes.

book:
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THE ENU

Work just as hard on your ending as you did on the lead. Every story must come to a
complete and satisfying end. The story shouldn't just stop, it should give the reader the
impression that the end has been reached.

> Return to the scene infroduced in the lead to bring the story to a close.

> Describe the reaction of people in the story to the end of the event — the dance, the
game, the play. Or show what people did at the end.

> Find a quote that provides a natural conclusion to the story.

The best endings leave the reader with something that resonates, something to remember.

"THE ONE THAT GOT AWAY”

Seniors flop like fish out of water at family night Sept. 8

by Jennifer Mathew and Austyn Wilson
Wings — Arrowhead Christian Academy

Strong, attention-grabbing,
opening statement.

It was the moment of alifetime. «««cccceeeeeeeeeeeeeeeeenoononas

Granted, that life belonged to a fish worth 25 cents from Walmart, - - - B EEAENavi Xe teiinidoltl]e e)a

won for a dollar at the senior fundraiser booth. the lead, providing clarification
with an unexpected twist, and

The game was simple: toss a pingpong ball, land it into a bowl introduces the topic of the story

floating in a kiddie pool, win a fish. —events at the senior fundraising
both at Family Night.

It was going well. v
going These short, descriptive, scene-

setting statements build up to
a bigger moment the reader
begins to anticipate.

Until an overeager child dropped his newly won guppy. - «««««ceve.e

Guests screamed as they watched the fish flop around. Seniors
Payden Miranda, Alexis Guerth, Madison Anderson, Alyssa Quast
and Jacob Van Dam lunged for the fish. Guerth scooped it up,
tossed it back into the kiddie pool, bagged it and handed it
back to the child.

Good time to infroduce a quote
after the longer intro. The quote’s
lightheartedness in downplaying
events with a bit of sarcasm helps
“The kid was satisfied,” Van Dam said. “He even ended up going - - - - Bstellelalel=Rial=Ne felaaletileh o1U][e[V] sXe)i

on to win another fish. A senior crisis averted.” the story.

Aside from this hiccup, Family Night seemed to be off with few This paragraph opens with a
interruptions — until parent Troy TerBest discovered the 800 hot great transition that moves into
dogs he purchased a week before had gone unrefrigerated. - - - - - - - ofher highlights of Family Night
TerBest stored the dogs in the cuisine room refrigerator,
unaware of the recent renovations and disconnected power.

to redirect the reader to the
larger picture of Family Night
as a whole, not just the fish.
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“We found it out at 4 o’'clock that day,” TerBest said. “But, being in
good ol America, the stores are always chock-full of hot dogs.”

TerBest sent his wife Pamela to Sam’s Club to purchase a fresh batch. Another smooth transition
moves seamlessly from the

As guests chomped away at their unspoiled dinners, seniors Austyn hot dog dinner into the senior-

Wilson and Alyssa Quast prepared their 26 players for the annual faculty basketball game.

senior-faculty basketball game. As both teams started to warm
up., the crowd focused on the ringer the teachers had snagged:
former assistant basketball coach Kevin McNeil.

“He plays basketball over at San Bernardino Valley College,” senior
Trevor Cassell said. ¥l asked him before the game not to dunk on
me. | knew it was going fo go down.”

McNeil took to the court, posterizing anybody he could find. ==« - :
“Everyone was scared,” Wilson said. “We were winning, but the - - - - M Even though the story is

stands would go crazy when [McNeil] would dunk. He Sl \written in past tense, it feels
showed us what's up.” . like the reader is present,

watching it happen almost
in slow-mofion.

The seniors kept a 48-44 lead through the first quarter. Coaches - - - - - .
Wilson and Quast replaced their weary starting lineup with new .
faces. Blake Seaton and Jimmy Jizmejian, fresh off the football

field after a scrimmage against Ontario Christian, made several
baskets in the seniors’ favor.

BU-I- The |eOd WOUld no-l- |OST. ..................................... E

As the clock dwindled, the staff rallied and gained a 52-49 lead. - - - -
David Curiel took the ball and ran out the last moments of the

clock. The seniors were forced to watch as the game slipped

away from them and the buzzer finalized their defeat. Closing statement wraps up

the story beautifully while
The moment of a lifetime had passed. .............................. Tylng back to the Opening.

book:
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RATE YOUR PROGRESS

4.0 [ lcando all tasksin 3.0 and | can teach others!

3.0 O Ican demonstrate how to develop the angle of the story by effectively using well-chosen,
relevant facts and details. | can...

a. properly follow the quote-transition-quote format and can vary my transition sentences
to connect quotes and create cohesion in the story

b. use precise language and phrases to maintain an active voice throughout the story
c. craft a satisfying conclusion by returning to the events recorded in the lead or by using
a storytelling quote that brings closure to the piece
2.0 [0 lunderstand how the placement of an effective nut graf helps develop the story, but | sfill sfruggle

to logically organize the details and quotes of the story into the proper format.

1.0 O ldon'tunderstand how to proceed with writing a story after the lead.
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Improve Your Writing

Objective - In this lesson, you will learn:

To become familiar with advanced
Once you've mastered the techniques of storytelling techniques
storytelling from the previous lessons, you are ready
to employ advanced storytelling techniques to
enhance the appeal of your story. These techniques
are found both in the words of excellent writers and
in the images that you have grown accustomed to
viewing in a good movie or TV show. Good storytelling
is good storytelling across all media. As a result, you
can adapt techniques from poetry, song lyrics and
cinema, as well as from other various forms of writing to
improve yearbook stories.

WRITE TIGHT WITHOUT COMPROMISING CONTENT

Famous song lyrics, such as “Eleanor Rigby,”
and “Sittin’ by the Dock of the Bay” are
wonderful examples of writing tight to
convey a message. To accomplish this, you
should work to remove redundancy.

Photo by Kaci Godfrey
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Your Name:

REMOVING REDUNDANCY

Each of the following phrases is either redundant or wordy. Rewrite each.

1. Cooperate together
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THINK CINEMATICALLY

Use the techniques of a cinematographer. Think about your favorite movie and the way the
camera presents a variety of angles to tell the story. These same techniques can be used in

good writing.

> Present the overview picture... show where the story is taking place
> Move in closer... show people and how they interact.

> Go for the close-up... provide small details that others may not have noticed but that

add depth to the story.

> Create slow motion by showing action or layering detail in short, choppy sentences.
> Create the sense of fast forward by presenting action in longer sentences that utilize

verb or gerund phrases.
See how it was done in this example.

"BABY ON BOARD”

Waking up to the sound of a crying baby was all
too familiar for students in Child Development

by Mollie Elfrink
Lair — Shawnee Mission Northwest High School

Waa! Waal

At 3:32 a.m. on a Saturday morning, sophomore Emma .
Bowman peeled her covers off of her face and rolled over. - - - - - '
She stared across the room at the crying robotic baby, trying

to gather the strength to get up. Exhausted, she finally threw

her legs off the side of the bed and picked up the “baby.”

WAAAI

“l woke up and | was completely out of it, and it wanted tobe - -« - - .«
fed,” Bowman said. “Itf took half an hour, so | wasn't even tired
after and | couldn’t go back to bed.”

Child Development students each took home a Real Care Baby

for two to three days. The Real Care Baby, an infant simulator

used fto create a realistic parenting experience, allowed teachers - . - -
to grade their students on their child care skills. Sensors in the baby
and its belongings reported how often it was fed, whether it was
shaken, how often it was picked up and other critical information.

“I think it's definitely realistic; it's more work than anyone could

imagine,” Bowman said. “I'm glad | know more of what it's like
being a mom. | was sleep deprived.”

24 Yearbook Suite | Writing: Tell Me a Story

The lead sets the scene,
bringing the reader intfo not

l only the physical place where

the story will begin to unfold,
but into the mental atftitude of
the subject.

This quote really gets us in the
subject’s head in that moment.

Nut graf expounds upon the
opening and gives necessary

background info.
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These scene-setting, visual
Bowman sat in her bed, eyes wide open, as the glow from her details help us understand
television screen lit the room. She got up and made her way to the the quote. Can you feel
kitchen. As she was pouring herself a glass of water, she heard g - - - - - - - the frustration in her wordsg
faint cry coming from her room.

Note how she refers to the

baby consistently as “it.” The

. . . . writer zooms in on details
“I would do everything, feed it, change it and it would not that might have been

stop crying,” Bowman said. “It was, like, screaming. It was « <<=« ccee e overlooked, but these close-
SO annoying.” up details add depth.

The next morning, Bowman left for work thinking that the baby .
would turn off. Once she arrived at Taylormade Catering, Brooke This paragraph helps
Klassen, Bowman's mom, left a voice mail on her phone alerting illustrate the never-ending

her that the baby hadn't furned off. She could hear it screaming nature of parenthood. We
feel her stress building right
as her mom spoke.
when she thought she was

going to get a break.

“She told me that the baby was not off, and | needed to call my
teacher,” Bowman said. “She was very mad and felt like she didn’t
know what to do.” Klassen sat on her couch with her friends when
all of the sudden, the giggles were interrupted by crying.

Confused, Klassen followed the noise to Bowman's bedroom.

“I was very panicked, | didn't want to be responsible for affecting
her grade negatively and | did feel under-educated on all of the
things in the bag and how they worked,” Klassen said. “l didn'ft «««««--- Having quotes from her

know if | was going to do it correctly.” mother gives a much more
balanced approach to the

story. It's not just Bowman
saying how difficult it can
be — her mom collaborates
her story and gives a

new perspective.

Klassen, a mother of two, knows all too well what taking care of a
baby requires. She found that the Real Care Baby reminded her of
raising her own children.

“In some ways, it was similar fo a normal baby,” Klassen said. <<« -« -«
“The timing was probably right on as far as how often it needed

things. It was also very different. With a real baby, you can

calm it down while you're getting whatever it needs. You can

hold it, coddle it and it will calm down. But with that baby,

it continually gets louder and louder. It makes it a little

more stressful.”

Bowman pushed her front door open and threw her bags

from work on the floor. Reluctantly, she walked into her

bedroom, picked up the baby and started to feed it. After The ending is cyclical in
burping it, she laid it back down. Quietly, Bowman slid back info effect. One sleepless night
her bed hoping to get some rest in preparation for the sleepless leads to another, just the
nlgh‘l’ Ohecd .................................................. 4 way the STOW beggn.
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3t SPECIFIC

Say what you mean. Choose verbs and adjectives that paint a specific image in the mind of
the reader.

Strutted, not walked
Maroon or scarlet, not red

Provide pertinent details, but use only those details that add insight or meaning. Readers
want to know the name of the dog, the type of car and the type of clothing. “Her crystal-
studded Miss Me jeans” paints an entirely different picture from “her skin-tight Mossimo

leggings.”

He walked across the stage to shake hands with the principal.
He limped across the stage...
He galloped across the stage...

All three show a person walking across the stage, but the latter two quickly paint a picture.

TAKE THE READER SUMEVVHERE UNEXPECTED

In the process of your research or interviewing, it is important to learn about details that the
average person has no way to know and include them in the story.

The cross country coach who runs every night at practice: first with his best runners and
then catches up with the slowest and runs the route a second time.

The drama teacher who never leaves the building before 11 p.m., even when a play is
not in production because she's getting ready for the tryouts for the next play.

The good-luck charms or pre-game rituals of your school’s state champion heavyweight
wrestler.

What it’s like to have to kiss on stage.

Taking time to learn about details like these take your story from ho-hum coverage that
reads just like every other story on this topic to something special, something memorable
and something that people who aren’t even involved in these particular stories would be
interested in reading.

CHOOSE A POINT OF VIEW

Just because journalistic stories tend to be written in third person doesn’t mean this is the
only point of view that can be used. There are so many alternate methods of telling a story.

Consider telling the football story from the point of view of a student who rides the bench.
Spend time behind the scenes at the fall play. Can you tell the story from the point of view
of the lead actor and his thoughts as he gets ready to go on stage, as he prepares for an
exceedingly quick costume change or as he deals with a personal struggle that allows him
to play his part even more realisticallye Or perhaps you can follow a freshman through the
fryout process and learn what it's like to try out for the first time.

book:
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Regardless of the point of view, you will need to then choose the best way to tell the story.

Third person is the most common journalistic point of view but certainly not the only one.
Third person employs the use of he, she, it and they.

First person tends to make copy personal and should be used sparingly. It makes use

of the pronouns “I" and "“we.” It is most appropriate for stories that are best told as a
personal narrative by a single person.

Second person creates copy that is very inclusive. It is marked by the use of the
pronoun “you” and is generally reserved for how-to stories or opening copy.

-IND THE AUTHENTIC VOICE

Every person you will interview has his or her own voice. It's a different way of talking, of
putting words together. Be sure you retain the authentic voice of people you interview
rather than changing their words to the way you would have said it. This is another part of
making a story come alive and ring true.

But it's important to remember that every writer has his or her own voice as well. You would
never mistake Edgar Allen Poe for Emily Dickinson or E.E. Cummings or Ernest Hemingway
or the person who sits next to you during yearbook. The best stories capture these kinds of
authentic voices.

SHOWW, DON'T TELL

This is not an easy skill to learn. It's easier to describe the football player as tough, a teacher
as fascinating or the homecoming queen’s gown as beautiful, but don’'t do it. Observe
carefully and accurately. Provide just enough detail fo paint the picture and let the reader
react rather than telling him your interpretation.

Use fewer adjectives and strong, interesting verbs.
Be careful that the adjectives you choose do not unwittingly signal the writer’s bias.

Remember: Readers don't
come to the yearbook in
search of a lifeless quote

or looking just for the
scoreboard. They come to
be reminded... to remember,
to hear a story they already
know the ending tfo.

Photo by Jolie Barnhart
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Read the following example story to see how it utilizes the concepts discussed in this lesson.

"ON THE OQUTSIDE”

Teens reflect on inner struggles, stress

by Danielle Robinson
Buffalo — Haltom High School

Stressed. Her red, puffy eyes stared back at her like a cruel reminder of the pain she
just released through her tears. Overwhelmed. She compared her happiness to those
around her seeking the joy they portrayed. Face it. She positioned herself in front of the
mirror, screamed, straining her vocal chords and waited for the camera to capture the
pain. Sophomore Alexandra Ramirez* relayed her daily struggles through the power

of photography.

“I'just thought if | were to put how | felt into a photograph for everyone to see on the
outside, then maybe those who are going through what | am won't feel as alone,”
Ramirez said. “Everything is a domino effect. There are a lot of times | see how everyone
is happy and smiling and laughing with their groups of friends. Sometimes even the
people who | call friends push me out, and it makes me feel alone.”

Ramirez also found comfort through the symbolism of the semicolon to overcome

the day-to-day oppression she felt. Suggesting there is a choice to continue life
despite depression, addiction, self-harm and thoughts of suicide, students like Ramirez
embraced the power of the punctuation and brought their struggles to the surface in
order to cope.

“The semicolon shows me how other people push past their struggles. It's inspiring when
you see someone with the tattoo or if you hear them talking about how they almost
ended their lives, but now they have kids and have a future,” Ramirez said.

Similarly, senior Danielle Macintosh* embraced the semicolon by tattooing it on her ankle.

“The tattoo actually matches one with my mother,” Macintosh said. “Both my mother
and | have suffered from depression within our lifetimes, whether it be dealing with bad
relationships, family matters or dealing with mental abuse from others. We turned the
semicolon to look like a cat because | love cats, but | still wanted it to look like what it is
supposed to be since it is my way of saying | chose to live.”

Like Ramirez and Macintosh, sophomore Almina Mendoza* faced hardships and found
a way to visually express her feelings.

“It's really hard to talk about the pain, so | can express it through photography,”
Mendoza said. “I'm going through a hard time with family and friends, and | wanted

to show that it's okay not to be okay. In my photo, | chose to use a mask because you
put on a different face when you talk to others, and my running mascara is to show the
pain | feel behind the mask.”
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Sophomore Meredith Nataro* showed courage by bringing issues to the service. Nataro
admitted her support system of friends and family gave her that courage.

“Even though | look perfectly fine, | have a mental health condition that requires me to
take medication,” Nataro said. “I started hating the pills because they reminded me
that there was something wrong with me. | guess the reason behind it was | was in fear of
people judging me. | keep close to my friends, and they have helped me cope. | want
people to know that it might seem like you're struggling right now, but | promise, it will
get better. When you feel like you're all alone and want to keep it all to yourself, it

might be the time to open up to the people around you and tell them what you are
going through so you can help cope with the situation instead of feeling hopeless and
all alone.”

*Walsworth has changed the names of the individuals from the originally published version to protect
the identities of the students.
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Your Name:

STORY CHECKLIST

When you have completed your first draft of a story, write a 1-2 sentence summary of it
below. This summary should make it clear what the angle of your story is.

Sidebar Plan:
1. Does the story match the summary provided above? ............................. Yes No
2. Does the story focus on a specific person or personse . ... .. Yes No

3. Have you chosen an angle that allows the story to be told in the most
effective MANNEre. . .. .Yes No

4. Does the story provide specific details using quotes that will help the reader
recall the moments described or discuUsSEde. . - .o v ittt Yes No

5. Are at least three highly appropriate sources quoted in the storye. ... ... ... ... Yes No

6. Does one source have leadership responsibilities for the event or organization

N TNE STOrY . L e Yes____No___
7. Was one source involved in the event or organization2. ........................... Yes__ _No____
8. Canone source provide areactionquote2. ... ... ... ... . i Yes__ _No_
9. Do all quotes provide insight rather than facts that don’t need to be quotede. .. .. Yes____No____
10. Is the story lively, interesting and familiare . ........... ... ... .. ... .. ... ....... Yes___ _No__
11. Does the lead draw the readerintothe storye. ... oo i Yes____No___

book:
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12. Would a reader feel compelled to keep reading? If, as you read the story, you

lost interest in the story at any point, markit..........oo oo o Yes__ _No___
13. Is the story effectively organized@. ............ o i i .Yes___No___
14. Does it flow easily and logically from the beginningtotheende................... Yes_ _No___
15. Have you checked to ensure the story follows AP stylee........................ .. Yes__ _No___
16. Read the story again looking for mechanical errors as well as errors in fact......... Yes___ _No___
17. Has the information for your sidebar been submittede.......................oo .. Yes____No____

Once you have completed this form, you are ready to meet with the copy editor. Please set
up a time to meet within the next two days. At the end of the meeting with the copy editor,
you will have 48 hours to make changes/corrections on your story (unless you and the copy
editor negotiate a different deadline).
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SODY COPY EVALUATION

Lead draws in reader

Copy follows journalism style
Story written in past tense
Story written in third

person unless it is a first-
person account

Active verbs are used

Paragraphs are short

Story contains background
info

At least two sources
are quoted

Interview notes
accompany story

Quotes are verified

Quotes are in separate
paragraphs

Angle is interesting
School name, words like
“students” or “seniors” are

not repeated or overused

Abbreviations are known to
all readers
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Editorializing is avoided

Conclusion has a sense
of finality

Spelling, grammar and
punctuation are correct

Story does not leave
unanswered questions

Evaluated by Writer:
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¢ Adviser Review

RATE YOUR PROGRESS

40 O

3.0 O

| can do all tasks in 3.0 and | can teach others!

techniques throughout copy. | can...

a. revise, edit and rewrite the story to remove redundancy

| can demonstrate how to develop and strengthen writing by applying advanced storytelling

b. use precise language, including strong verbs and adjectives, to create specific,
concise copy

C. use various points of view in copywriting when appropriate for the content of the story

d. use telling details, sensory language and cinematic techniques to create vivid pictures
of the experience, event, setting and/or characters

| can establish an authentic voice that highlights the unexpected details of the story in a creative
way while maintaining an objective tone throughout.

20 0O

struggle to apply more advanced story-telling techniques.

1.0 O

techniques required to refine the story intfo a publishable piece.

walsworthyearbooks.com

I understand the importance of revising the story and removing redundancy from copy, but | sfill

| understand how to write a basic story that follows the proper format, but | don't understand the
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The Rest of the Story

Objectives - In this lesson, you will learn:

The criteria for information that could be
included in a sidebar

As readers increasingly demand information
presented in a visual manner, yearbooks must adapt.
Sidebars allow yearbook staffs to combine design,
graphics and words to present information in a visually
interesting way.

The various types of sidebars that might
be included in a yearbook

A sidebar is a small feature story that complements the main story on a spread. Use sidebars
to record details and free up space for feature coverage, provide team and player stats,
or to feature mini profiles about interesting people involved in clubs and activities as well

as a host other information that will add to the coverage of the year. It should either cover
important information that will complete the coverage or provide interesting “insider”
information that goes beyond the expected coverage.

Consider these criteria as you consider the types of information that would be appropriate
for a sidebar.

> Asidebar should present interesting and informative facts and short stories that the
reader wants to know.

> Information in a sidebar should be presented in a visually compelling and easily
digested manner.

> Take Goldilocks’ advice: the length of an infographic must be “just right.” Not so long
that it's overwhelming, not so short that it isn't worth the reader’s attention.

> Be sure to provide appropriate attribution that either explains how the information was
gathered or cites the source of the information.

> The design of all types of infographics should coordinate with and further the graphic
theme using the same fonts. However, to tie the sidebar to the spread it appears on, its
color palette should echo or coordinate with the palette of the spread.

> Various types of infographics should have titles that spin off of the theme phrase, similar
to section fitles.

> If you can do an Internet search and find the information included in your sidebar, it
isn't sidebar material.
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win against Rockhurst: “WINNING AGAINST ROCKHURST BROUGHT us | 55

OGETHER. WE GOT A FEEL FOR HOW GOOD WE ARE THIS YEAR.” N 131
varsity player JACK LOCKTON, 10, .

AISLINN MENKE, 10
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CHOCOLATE CHIPS

OREOS B,

"REACT”

Shawnee Mission East
High School

Olivia Hughes
Hadley Hyatt
Willa Ivancic

agh Ives

Prairie Village, Kansas

Hauberk

Elizabeth O’Conner made

T-SHIRTS

“I originally made the T-shirts for a statistics project. But when the Westboro Baptist Church
made that announcement | decided to bring them back and | talked to Dan from GSA and
Feminist Club and they got on board with it and kind of helped me. Initially | got the idea
because | was trying to incorporate statistics. It was just something that | thought no one
really knew about, just like the violence in the community, country and across the world. It
was really cool to see something | did being worn all over the school.”

ELIZABETH O'CONNER, 12

ORIGINALLY MADE FOR A art
STATISTICS 3 O ]

really liked

PROJECT toking oo,
T-SHIRTS b
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to make mor
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— JOKING AROUND

SENIOR STUCO MEMBERS GIVE INSIGHT ON JOKE OF THE WEEK

WHY ARE REDNECK MURDER WHAT DOES A PAMPERED COW MAKE?
CASES SO HARD TO SOLVE? Spoiled m

All the DNA matches and
there’s no dental records

i

GRANT RAEDLE, 12 HLRDKHHWKS

HOCKEY
W

062 |5

QUOTE

COLLECTION

ANGELA LOMBARDINO, 11

LITERARY
MAGAZINE
PROVIDED
A CREATIVE
OUTLET FOR
STUDENTS
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THINK OF A SIDEBAR

List the types of sidebar coverage you think would add interesting coverage to the story you
are working on for this unit.

Story topic:

40 [ |cando all tasksin 3.0 and | can teach others!

3.0 [ Ican demonstrate an ability fo further a story by identifying information and content appropriate
for a sidebar. | can...

a. use precise language and vocabulary to create specific, concise copy

b. use theme-related graphic elements, fonts and designs to create a sidebar that
reinforces the visual message of the book

c. gatherrelevant information from a variety of sources to provide the reader with
“insider” information that will either complete or expand upon the expected coverage
of the year
| can produce clear and coherent writing that is appropriate for a sidebar and includes attribution
and source information.
2.0 [0 lunderstand what a sidebar is and its purpose in yearbooks, but | don't understand how to create

content that is appropriate for a sidebar.

1.0 [0 Idon'tunderstand what a sidebar is or its purpose in yearbooks.
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Theme Copy

Objectives - In this lesson, you will learn:

Sometimes it feels like theme copy is one part Why theme copy is difficult to write
excellent word choice, one part brilliant writing,

one part inspired theme, three parts magic and e dlees meceEel (e wit e Fers @
two parts total luck. P Py
That's because theme copy is the toughest copy in
the yearbook to write. Why?

> It's the first public airing of your theme. Get it right and everyone loves and identifies
with it. Mess it up and nobody likes your theme or even understands it.

> Theme copy forces you to take an abstract idea that you came up with over the
summer and apply concrete examples from the year that is now unfolding to make it
relevant, to bring it to life. Taking the abstract and making it concrete can be a
serious challenge.

> Finally, it needs to sound like anyone in your school could have written it. It needs to
have a universal teenage voice that expresses the experiences and thoughts of the
people who attend your school.

START WITH A GREAT THEME

To write great theme copy, you need to have a great theme. Something that is relevant and
appealing to your student body. Something current. For more information on generating a
great theme, see the Finding Your Theme unit.

GATHER EVIDENCE

At its most basic, theme copy is nothing more than a proof statement, an argument

proving that the theme you selected has a direct relationship, a connection to the year

it describes. What events have occurred since you selected the theme that validates the
theme statement2 What conversations, what moments in class, in the hall, or during a game
seem to go with the theme? These all are the evidence that proves the theme you selected
continues to be appropriate for the year you are covering.

VOICE

The voice you are searching forisn't the voice of a single person, but rather a chorus that
sounds like your student body. Consider finding your last five yearbooks. Read the opening
copy from each. Then have a forensics student read them aloud expressively. If you have

book:
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always had unsatisfying theme copy, look for books from other schools with outstanding
theme copy. Read it in the same way. Although there will be some differences from school
to school, the predominant tone and voice in any school’s theme copy is that of a young
person, of someone your age. Although you know what that sounds like, it's sometimes
difficult to understand how that franslates to theme copy until you hear it in someone
else’s book.

CREATING THEME COPY

At this point, there's no best way to write theme copy. There's only the way that works
best this year, for your staff. This is the part where a clear understanding of your theme,
preparation, luck and magic really do come together.

Option 1: One person takes all this information and creates the theme copy. This can be
highly effective, but also creates ownership and makes it difficult to edit. With anything
less than a crystal clear understanding of the theme, the writer will struggle to explain
the theme.

Option 2: With a strong writer's hands on the keyboard, a group of 2-4 students takes
the information and writes the theme copy together. This generally takes longer and
requires a group of students who frust each other. It does, however, tend to create
copy that is more universal and the group generally accepts edits more easily.

Option 3: Rather than one person or a small group of people writing the theme copy,
several people each write a chunk of the theme copy. Generally, a chunk is limited to
particular area of the theme or particular topic. Once each person has written their
chunk, one writer will knit the chunks together into a cohesive whole. If each person
understands the theme well, this can be a highly effective and efficient method of
writing theme copy. The major difficulty will be in making sure individual voices are

not apparent.

REDUCE BY HALF

Once you have theme copy that explains the theme and provides concrete evidence of
the ways the theme applies to your school this year, you probably need to work to cut it

by nearly half of its length. Look for ways to say the same thing in fewer words. Search for
unnecessary details and delete them. When describing an event that occurred, we often
include more information than is needed. Most of your cuts will come from this process, but
expect to realize that entire paragraphs or ideas will need to be removed to improve your
theme copy.

AND YOURE DONE...

Good theme copy resonates with those who read it, even if they don’t go to your school.
High school students should see themselves or people like themselves in your theme copy.
High school graduates of any age recognize themselves at that age in your copy. Good
theme copy connects to people. It creates a physical and emotional reaction. It has
heart. This is one of the magical parts of a yearbook. Don't stop editing, cutting, rewriting,
rethinking, reshaping it until it's perfect. And when you think it's perfect, put it away for two
weeks, then read it, edit it, reshape it again.
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Here is an example of outstanding, intriguing theme copy:

66 H 99
Haltom High School ..o
Buffalo e

H STANDS FOR HOME.

H represents the Link Crew Members making sure freshmen feel a
part of Buff Nation. It's shown by the varsity football team winning
their first district game in ten years. H is the student section hooked

on the feeling of victory and attending every game, even if it

takes two hours to get there. It's heard in the movements of the

Pride of Haltom during their performances at games, Bands of
America and UIL. H is seen when students pull out their phones,
hoping to get a shot of Ms. Campbell dancing the “Wobble” -« -« -« --
during homecoming week. It means getting up early to get

help from Mr. Edge in the tutorial lab or staying late to finish the

final touches of a VASE project. H is shown by Omega students

who make Starbuffs coffee and tea for teachers and staff every - - - - -
morning. It's represented by the Back the Blue footballs the varsity
football captains gave to the police chief and fire marshal. H is

the Humanitarian Club collecting socks and Ms. Autrey delivering
coats to the homeless. It's seen in the excitement of the girls varsity
basketball team making it to playoffs and robotics advancing to

the World Championships. H is revealed by STUCO raising money

for the Leukemia and Lymphoma Society to honor Jacob and
benefit Christian. It's in our spirit and whowe are.« <« =« cceeeeeeeeeee.

H HAS HEART.

ArO Yearbook Suite | Writing: Tell Me a Story

As a reader, you've seen the H
on the cover. Now, the lead to
the opening copy pulls you in
because this is your school,
your home.

Every high school student who
reads this recognizes himself
somewhere in this copy,
because generally, this is
what life is like for American
high school students.

Note the use of specific cultural
references that tie this book
and this theme to the year.

Details unigue to this school -
VASE project, Starbuffs coffee,
Back the Blue footballs — will be
recognized by the student body
of Haltom. That's important and
it's this ability to hold up a mirror
to your student body and allow
them to see themselves that
makes theme copy come alive.

Tie back to the very beginning
of the copy. You can tell that
the story is almost over.

Here's the theme again.
You've read the whole thing.
Even if you can't put the
theme specifically into words,
you have a sense of it, an idea
of what to expect in this book...
that Haltom High School is a
caring school community that
enables their students

to succeed.
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Your Name:

WRITING THEME COPY

Trying to determine which theme possibility is the best? Start writing your theme copy using the
steps outlined in this lesson. If you are doing this prior to the beginning of the school year, use
the details and specifics from the previous year to make your theme specific to your school.

Before you begin, take time to agree on whether your opening copy will be written in first,
second or third person. Each has its advantages (see the Point of View section earlier in
this unit). If the staff can’t agree, each person should write it in the way that seems more
comfortable to them. This may help you decide which voice is most appropriate for your
particular theme.

40 [ lcando all tasksin 3.0 and | can teach others!

3.0 [ Ican demonstrate how to craft engaging theme copy that creates an emotional connection with
readers and effectively communicates the story of the year. | can...

a. develop theme copy through the use of telling details and significant and relevant
facts that build on one another to create a coherent whole

b. establish a point of view and voice that connects with readers and engages them in
the copy

c. research and gather relevant information from a variety of sources that will develop
and prove the theme'’s relationship to the year it describes

d. work with peers to apply different approaches to writing theme copy (individually,
small groups or large groups) in order to consfruct a focused message

| can produce concise, clear and coherent writing in which the development, organization and
style reflect the message of the theme.
2.0 [0 lhave arelevant theme and | understand the voice theme copy should have, but | don’t know

how to begin creating strong, relatable theme copy that effectively tells the story of the year.

1.0 [ Ican write a fraditional story, but | don't understand how to franslate those skills to writing theme
copy.
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Title Page

Objective - In this lesson, you will learn:

The title page is one of several pages where the The fUI’]C.TIOﬂ of afitle poge.cmd the .
theme is carried out through design, but written information that should be included on if
aspects of this page are also important. As the very
first page of the book, it deserves special attention.

Photography that complements the theme and

focuses on people should be the focus of the page

and must be accompanied by a strong, storytelling caption (see the Captions/Headlines
unit for lessons on caption writing). The next most important component of the title page is a
presentation of the theme statement. Finally, some information just has to appear on the fitle
page. Certainly, the photo and theme presentation should attract more attention, but the
following information should be provided in a visually pleasing but undemanding manner:

> Name of the book

> Volume number

> School name

> Street address

> City, state and ZIP code

> School telephone

> School website or a website that supplements the book
> Student enrollment

Inclusion of the name of the principal has become popular
in recent years and some staffs even include theme-related
statistics. You might even choose to start theme copy on
the title page.

Panther
H.B. Plant High School, Tampa, Florida

The staff worked to keep visual theme in tact while still
including the necessary elements. Placing the required
information in the bottom corner allows the photos to
dominate the page. Note that detailed captions with an
explanation of the photos also appear next to each image.

book:
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Your Name:

WRITE THE TITLE PAGE COPY

Reviewing the list in this lesson, write the copy that should appear on the title page of the
yearbook for your school.

RATE YOUR PROGRESS

40 [ lcando alltasksin 3.0 and | can teach others!

3.0 [0 Ican demonstrate an understanding of the content that is appropriate for a title page. | can...

a. produce concise, clear and coherent writing in which the development, organization,

and style reflect the message of the theme and are appropriate for the task

. gather the relevant information for the fitle page and can present this information in a
visually pleasing manner

c. constfruct a strong, storytelling caption that complements the theme

2.0 [ lunderstand what a title page is and its purpose, but | am still unsure of the content that should
be included.

1.0 0 ldon't know what a title page is or its purpose in a yearbook.
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Table of Contents

Objective - In this lesson, you will learn:

The possible placements of the table of
The table of contents needs not be simply contents and the information that should
areader service, presented in a dull but be included in the table of contents
functional manner. Today's tables of contents
are used to develop the theme both visually and
through the words chosen to represent the various
sections of the book (see the Finding Your Theme
unit for more information on spin-off phrases).

The table of contents can appear in any of a number of places. The most popular
placement is on the endsheets. Some staffs have placed a general table of contents on the
endsheet and infroduced a more specific one on each division page. Books that can’t print
on endsheets could include the table of contents on the title page or perhaps could design
it as a module on one of the opening spreads.

A table of contents should indicate the page on which each section begins. If the staff
chooses to use spin-off phrases for each section, the table of contents also needs to provide
the traditional name of the section. For example, if the theme is “The Power of One” and the
spin-off theme is “The Power of Competition” for sports, both should be included in the table
of contents.

Chronological books face a slightly different challenge in that their books are generally
divided by seasons or months, but often include content from each of the traditional
sections in each division. As a result, noting where the section for October begins does not
help the reader understand where to look for coverage of the Key Club. For these staffs,
placing a more specific table of contents on each division page becomes much more of a
necessity and also makes the accuracy of the index even more important.

book:
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Indian

Shawnee Mission North High School, Shawnee, Kansas

The endsheet of Shawnee Mission North's
book presents the sections of the book,
shows what the reader can expect to find
in each section and the beginning page
number of each section. The rest of the
endsheet is devoted to theme presentation,
addifional quotes and on additional photo
coverage not inside the book.

Your Name:

OPIN SOME SPIN=0FF PHRASES

Take your theme and write spin-off phrases for the following sections. If your book will have
fewer sections, see if any of the spin-offs you wrote would work. Otherwise, write new ones
for each section of your yearbook.

ACADEMICS
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CLUBS/ORGANIZATIONS
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RATE YOUR PROGRESS

4.0 [ lcando all tasksin 3.0 and | can teach others!

3.0 O Ican demonstrate an understanding of the information that is appropriate for the table of
contents as well as how to connect this information to the theme. | can...

a. produce concise, clear and coherent writing in which the development, organization,
and style reflect the message of the theme and are appropriate for the task

b. use precise language and vocabulary to create spin-off phrases for each section that
reflect the theme

c. use the placement and design of the table of contents to help direct the reader and
reinforce the theme message

2.0 [0 lunderstand what the table of contents is and its purpose, but | am still unsure of the content that
should be included or how to connect this content to the theme.

1.0 I ldon't know what the table of contents is or its purpose in a yearbook.
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L esson 10

Colophon

Objectives - In this lesson, you will learn:

What a colophon is and the information

The colophon is both a required part of the book as thatis expected to appear

well as an opportunity to add a new dimension to - . .
theme presentation and interpretation. At its heart, The additional information that can be
the word colophon comes from Greek and is a list or  SlaeUeSleNgReRele](elolglely!

description of how a book was produced.

With this in mind, a yearbook colophon should include

the name of the company that printed the book, the number of copies that were ordered,
the fonts used, the type of paper used and the cover specifications. If you are unsure of any
of this information, contact your yearbook representative for help. The colophon generally
appears near the back of the book, before or after the index, but before the closing pages.

Many staffs choose to include additional information such as the number and types of
computers and cameras used in the production of the book, awards won by the previous
book and a description of how the theme was determined. Finally, the colophon may also
include a complete staff list with or without photos and an editor’s note. An editor’s note

is primarily made up of “thanks” to the people who supported the staff and sometimes to
individual members of the staff itself.

But the colophon doesn’t have to be a dull presentation of information that only yearbook
staff members care about.

Buffalo
Haltom High School, Fort Worth, Texas

In keeping with the graphic design used
throughout the book, the Buffalo staff

kept the colophon from being boring by
including the same graphic elements there
as well. Additional fun photos of the staff, an
identifying photo with the names of the staff
and relevant printing details of the book
made the page pop.

book:
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SBUILDING A COLOPHON

Using the information from this lesson, begin writing a colophon for this year's yearbook. Decide
what you think it should include, even if you don’t know that information yet, such as font choices.

RATE YOUR PROGRESS

................................................................................................................................

40 [ |cando all tasksin 3.0 and | can teach others!

3.0 O I can demonstrate an understanding of the information that is appropriate for the colophon as
well as how to connect this information to the theme. | can...

a. produce concise, clear and coherent writing in which the development, organization
and style reflect the message of the theme and are appropriate for the task

b. use precise language and felling details to add theme-related packages and copy
that enhances and personalizes the colophon

c. use the placement and design of the colophon to help inform the reader of the book’s
production details and reinforce the theme message

d. gather the relevant information for the colophon including the book’s specifications,
equipment used, staff members, awards and/or theme inspiration

2.0 [ lunderstand what the colophon is and its purpose, but | am sfill unsure of the content that should
be included or how to connect this content to the theme.

1.0 I ldon’'t know what the colophon is or its purpose in a yearbook.
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Susan Massy is the yearbook adviser at Shawnee Mission Northwest High School
in Shawnee, Kansas, where her Lair yearbook staffs have been demonstrating
excellence in writing and design for the past two decades. The Lair has won
numerous CSPA and NSPA Pacemakers under Massy’s guidance.

In 1999, Massy was chosen the National Yearbook Adviser of the Year by the
Journalism Education Association (JEA). Massy was also inducted info the Kansas
Scholastic Press Association (KSPA) Hall of Fame in 2013.
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